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“Students may forget what 
you said, but they will never 
forget how you made them 

feel.” 
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Information from Staff Handbook:  
 
Bus Duty/Arrival/Dismissal Supervision/Extra Duty 
According to the JCBE/JCTA Contract, when creating bus duty or extra duty, 
volunteers will be sought first.  If we fail to get enough personnel from 
volunteers, the Principal is permitted to assign staff for the duty.  All classified and 
certified personnel will be utilized for early/late/breakfast/lunch duty in order to 
optimize the efficient and safe operation of the school.   
 
Corporal Punishment/Discipline:  
The JCBE policies and Student Support and Behavior Intervention Plan forbid 
corporal punishment.  By “rule of thumb” this means we must never “touch a 
child in anger.”  Exceptions are defined in the JCPS Student Support and Behavior 
Intervention Plan as in situations of self-defense, to quell a disturbance, and to 
protect other students.  Teachers must call parents when problems arise 
regarding behavior and grades as needed.  The principal, assistant principal, or 
counselor must not be the first communication regarding grades or behavior. 
 
Discipline 
We will maintain a school climate where teachers can teach and students can 
learn.  To do so, we will follow the Jefferson County Public Schools’ Student 
Support and Behavior Intervention Plan in implementing our school discipline 
plan. 
 
Classroom Management - Having well organized plans for instruction and daily 

classroom rules and routines ready to implement the first day of school will set 

the climate for learning.  During the first three weeks of school, teach and re-

teach rules and routines.  Remember to include procedures and expectations for 

behavior in hallways, the lunchroom, the restrooms, in special areas, and on the 

bus.  Teach your corrective responses and rewards for appropriate and 

inappropriate behavior.  Reteach the procedures and expectations throughout 

the school year. 

Behavior Expectations and Standards (Information as shared with parents) 

Students who attend Klondike Lane Elementary are encouraged and expected to: 

 Be responsible 

 Follow directions 
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 Work hard 

 Respect themselves and others 

 Treat others the way they want to be treated 

 Behave appropriately  
 

Remember:  The best way to teach and reinforce these expectations is by 
modeling them.  Roleplay at the beginning of a school year can also be an 
effective way to teach young children what you expect from them. 
 

Teacher Responsibilities   

 Discuss and post classroom behavior expectations on the first day.   

 Review procedures and routines regularly. 

 Provide positive feedback to students when they follow the procedures 
you’ve set. 

 Supervise students at all times. Students are not to be left in the hallways 
or alone in a classroom for disciplinary or any other reasons.     

 When a student needs to see the Assistant Principal, Principal or Counselor 
for disciplinary reasons, complete an online discipline referral through 
Infinite Campus.  If the student is causing repeated disruption or is a safety 
concern to themselves or others, please call the front office. Upon receipt 
of the referral, an administrator will begin investigating the referral and a 
conference will be held with the student as soon as possible.   

 No students are to be sent unaccompanied by an adult to the office for 
disciplinary action.   

NOTE:  If there is an immediate threat to the safety of students or adults, call 
the office.  Office personnel will immediately assist you. 

 

Intervention Strategies 

Here is a list of possible intervention strategies that can be used prior to 
submission of a discipline referral: 
 

Intervention Strategies for Non-Disruptive, Off-Task Behavior 

 "The Look" - Use non-verbal techniques in communicating to students that you 
disprove of the behavior. 

 Physical Proximity - Stand by student's side 

 Mention Student's Name While Teaching 
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 Use "Reverse Beaming" - Call on off-task student to answer a question in re-
directing attention 

 Proximity Praise - Focus on appropriate behaviors of students around him/her 
 

Intervention Strategies for Disruptive Behavior 

 Short Term Time Out (5 - 10) minutes 

 Long Term Time Out (15 - 30 minutes) 

 Shared Time Out with Teacher Time-out Partner (30 minutes - 1 hour) 

 Loss of discretionary time 

 Change Seat 

 Call Parents  

 Parent conference 

 One-to-One Problem Solving Conference with Student 

 Individualized Behavior Plan (Behavior Contract) 

 Goal setting 

 Progress reports (daily, weekly, etc.) 

 Parent contingent reinforcement in home 

 Charting/graphing of progress 

 Study carrel 
 

Practices to Avoid in Classroom Discipline 

 Use of sarcasm, name calling and ridicule 

 Confrontation in front of the class 

 Group punishment 

 Making threats you cannot or do not intend to carry out 

 Physical contact with students       

 Students are not to be deprived of attending special area classes as a means of 
discipline, and incomplete work will not be sent with students to complete 
during these classes. Special area classes are part of the curriculum and each 
student needs to attend and participate. Special area teachers are not to send 
students who misbehave back to the classroom teacher.  

 

Shared Time Out 

Shared time out is an intervention strategy available to teachers that offers an 
alternative to discipline referrals.  With shared time out, teachers can send a 
disruptive student to one of their two “Time Out Partners" and give the student 
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an opportunity to "cool off.” Cooling off periods can last from 30 minutes to 1 
hour.  If more than one hour is needed, an administrator should be called to help 
deal with the situation.  Teachers will select their time-out partners and submit 
their selections to the office.  Please select teachers at opposite grade levels in 
identifying your partners.  Also, please confer with those teachers in getting their 
permission to be your partner.  Each teacher must have two partners and can only 
be a partner to two other teachers.   
 
1. Call the office and ask staff to notify your time-out partner that a student is 

coming. 
2. Send the child with work to do or a book to read. 
3. Each teacher should have a cool-off area set aside in her room. 
4. No more than 1 - 2 students should be sent at a time. 
5. Send students only to the time out partners listed for you. 
 

Online Discipline Referrals 

The system of monitoring and reporting disciplinary referrals at Klondike 
Elementary will be as follows: 

 All referrals are to be submitted online through Infinite Campus.   

 When completing the form, make sure to include your name and all other 
appropriate information. 

 The referral will be automatically submitted to the designated 
administrator.   

 Do not list the name(s) of any other student(s) on the referral due to 
confidentiality.  Refer to other students as “a peer, another male student, 
etc.” If more than one student is involved in an incident, each student must 
have a separate referral entered.  If needed, you may email more 
information to the administration.  (Remember to use professional 
language when describing the reason for the discipline referral.) 

 After the administrative staff has taken the necessary action(s) with the 
student, the resolution will be communicated to the teacher. 

 
Training Regarding Restraint/Seclusion Law (handouts from PBS training) 
 

School-wide Positive Behavior Systems 

A school-wide approach to positive behavioral interventions and supports may be 
the most effective way to improve student achievement and behavior.  An 
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effective school-wide system identifies needs, develops strategies, and evaluates 
practices toward success.  Elements of positive behavioral interventions and 
supports include the following: 

 Teaching and reinforcing appropriate behavior so that everyone, the adults 
and the students, are engaging in instruction and prevention 

 Following consistent plans when responding to problem behavior 

 Using data to guide decision making 

 Reinforces students for following the behavior expectations 

 

Multi-Tiered Behavior System 

A multi-tiered positive behavior support system has the following characteristics: 

 Addresses the social and emotional needs of all students 

 Predicts potential behavior problems 

 Creates plans to avoid potential behavior problems 

 Establishes clear and consistent expectations 

 Establishes clear and consistent consequences 

 Focuses on intervention planning and prevention 

 Creates a positive learning climate 

 Teaches and regularly reinforces expectations of students 
 

Establishing a School-wide Commitment 

In order to establish an effective school-wide behavior support system, the adults 
in the building must commit to, support, and believe in this approach.  
Implementing positive behavioral interventions and supports does not require a 
school to abandon practices it has already established and proven effective, but 
rather integrate these practices into a framework designed to meet the needs of 
the individual school. 
 

Effective School-wide systems implement the following: 

 An agreed upon approach to restorative practice. 

 A positive statement of purpose 

 A small number of positively stated expectations and routines for 
students and staff 

 Procedures for teaching these expectations to students 

 A continuum of procedures for encouraging expectations 

 A continuum of procedures for discouraging problem behavior 
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 A continuous review of data to formulate and guide decision making 

 Procedures for regular and frequent monitoring and evaluation of the 
effectiveness of the discipline system 
 

Creating a Leadership Team 

Establishing a School-wide positive behavior system begins with forming a 
leadership team. The positive behavioral intervention and support leadership 
team should have a representative of all school staff, including all certified and 
non-certified employees. 
 

Predicting Problem Behavior 

Preventing undesired student behavior is much easier and more effective when it 
is focused on predictable problems. 

A thoughtful analysis of student behavior patterns in your school will allow you to 
predict problems that routinely occur. With this knowledge, your team can 
develop strategies that may help prevent these problems from occurring. 
 

Preventing Problem Behavior 

Based on the predictable problem areas you’ve identified, along with data you 
have gathered, you are ready to brainstorm prevention ideas by location. 
 
Specific examples of adult routines and arrangements are:  

 Standing in the doorway during transitions as much as possible 

 Providing positive prompts before releasing students from class 
(reminders of appropriate behaviors in the hallway) 

 Keeping doors to the stairways open 

 Acknowledging students following the rules (verbal praise and 
encouragement) 

 Consistently teaching behavior expectations 
 

Responding to Problems 

Schools should have a consistent process for responding to problem behavior 
with clear and consistent interventions.  
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Keys to responding appropriately to problems:  

 Develop an understanding between administration and staff for what is a 
classroom matter or what is an office referral. 

 Develop a list of effective interventions. 

 Always have re-teaching as part of the response. 

Develop a list of what you consider to be a classroom matter and what you 
consider to be an office referral issue.  
 
Acknowledging Success 
All instruction requires feedback to be effective. Acknowledge student success 
with specific positive reinforcement as often as possible. Find ways to “catch 
students doing the right thing” and reward them. 
 
Ways to properly use reinforcement include: 

 Verbal praise: “Thanks,” “I’m impressed” 

 Non-verbal praise: thumbs-up, head-nod, smile, high-five 

 Public acknowledgement: awards, displays of student work 

 Privileges: things that already exist as part of the curriculum (first in line, 
pick of computers) 

 Token systems, class-wide reinforcement 

 
 
 

Building Positive Relationships 

 Showing a genuine interest in students 
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 Providing age-appropriate feedback in a non-embarrassing way 

 Treating students with respect by using simple courtesy such as saying 
“thank you” and “please” 

 Acknowledge appropriate behavior displayed by students 

 Speak privately to the student exhibiting problem behavior 

 Identify the problem without emotion 

 Present options 

 Ask the student to improve their behavior for their benefit (not yours) 

 Acknowledge their compliance 
 
Behavior Management 
In addition to universal prevention, some students require targeted and intensive 
interventions and supports. Identify those students and use information from the 
data collected and analyzed during the MTSS team meetings to plan appropriate 
supports and interventions such as rearranging their environment, teaching new 
skills, and establishing goals with rewards. 
 

Behavior Management — Physical Arrangement 

Adjusting the physical arrangement of a classroom can increase the likelihood of 
student success.  
 

Characteristics of well-designed classrooms include the following 

 Clear expectations are communicated regarding acceptable behavior 

 Expectations regarding behavior are posted clearly 

 Transitions between activities that are smooth and without confusion 

 Transitions in and out of the classroom that are clearly defined and 
practiced 

 Students see teacher and teacher sees students at all times 
 

Behavior Management — Teacher Proximity 

One element that can have a dramatic impact on student behavior is the 
proximity of the teacher. Teachers should move about the classroom frequently 
and maintain close proximity to all students. Teachers may hover near a particular 
student or area where you think behavior problems may occur. 
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Behavior Management — Positive Teaching Practices 

In school settings we know what we don’t want students to do and are quick to 
punish in an effort to stop problem behavior. Focusing on punishing (without a 
proactive support system) may be associated with increases in negative 
behaviors. 
 
 
There are several specific teacher actions that are common in positive classrooms: 
 
Providing clearly specified goals and objectives:  

 Prompts and reminders throughout lesson 

 Explicit directions 

 Explaining, modeling, and demonstrating all content 

Engaging students throughout lessons through: 

 Opportunities for students to respond during instruction 

 Encouraging both group and individual responses 

 Providing guided practice 

Providing high levels of feedback:  

 Specific praise 

 Correction 
 

Behavior Management — Behavior Momentum 

Behavior momentum is a strategy for increasing the likelihood of appropriate 
behavior by asking a student to do two or three things they typically want to do 
and then following up with a request for a behavior the student typically does not 
want to do. This strategy builds momentum toward appropriate behavior.  



15 
 

The following table illustrates behavior momentum: 
 

Behavior Management — Providing Choices 

Providing students choices is another simple but effective strategy that allows 
students to participate in the decision-making process. Providing students with 
choices increases the likelihood they will make better behavioral decisions. 

The following table illustrates providing choices to a student.  

 
 

Behavior Management — Opportunities to Respond 

Keeping students focused and engaged during instructional time is another 
effective strategy for minimizing problem behavior. Providing opportunities for 
students to respond is a way to increase student engagement. Strategies may 
include: 
 
Asking questions: 

 Promote group (choral) or individual responses 

 Decide whether to ask closed or open-ended questions 
 
Requests for student behavior: 

 Raise hand to indicate agreement 

 Create and share 
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 Demonstrate 

 Tell a relevant story 
 

Behavior Management — Prompts and Cues 

Prompts and cues are very effective instructional strategies. Prompting students, 
especially when they are acquiring new skills and have yet to reach fluency, can 
be very effective in promoting appropriate student behavior. Strategies may 
include the following: 
 
Verbal Prompts: 

 Make clear statements that act as reminders 

 Deliver in contexts where failure is likely 

 Use the slightest prompt necessary to facilitate success: “Remember to 
raise your hand.” 

Pre-Correction: 

 Teacher asks a clear question that acts as reminder 

 Student is required to respond 

 Teacher then praises or corrects the student’s response: Teacher: “What 
will you do if you need my help?” Student: “Raise my hand.” Teacher: 
“Exactly, good for you!” 

 
Why Are These Kids So Angry? 

There are three types of anger: 

 Expressive 

 Passive 

 Implosive 

Students who manifest expressive anger are often overt with their actions, 
wanting adults to know about their anger. They don’t seem to care about the 
consequences.  

Expressive anger is easy to recognize. It often occurs in short periods and is not 
well thought out. The responsibility of the adults is to help them express what is 
causing the anger and to help them find appropriate ways to express anger. 

Students who manifest passive anger appear to be sneaky and avoiding 
consequences. Passive anger is carefully plotted. 
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Students displaying passive anger don’t usually admit they are angry. They may 
be in control of their emotions and behavior. Their anger may come out in 
devious and anonymous acts. 

Students who manifest implosive anger have buried their anger under a layer of 
emotions. The anger is often so painful that they may hurt themselves or others 
rather than face it.  

These students may turn to drug abuse, or eat or starve the anger away. These 
students are at a greater risk for suicide. The student may be inconsistent — their 
behavior is dictated by out-of-control emotions. 
 
 

The Escalation Cycle 

“Reactive” approaches, such as punishment, that follow problem behavior are 
time-consuming and fail to teach acceptable replacement behaviors. These 
approaches may also inadvertently reinforce the undesired behavior. 

Adult responses to student problem behavior may actually cause negative 
behavior to escalate. 
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Prevention and De-escalation Strategies — Calm Stage 
THE FOCUS IS ON PREVENTION.  This is the time to teach expectations, social 
skills, and, as appropriate, relaxation techniques.  Students can set personal goals 
for their behavior, and you should be providing a lot of positive reinforcement. 
 
Prevention and De-escalation Strategies — Trigger Stage 
INTERVENTION IN THIS PHASE IS FOCUSED ON PREVENTION AND RE-DIRECTION. 
When planning your response, consider the function of the behavior: Does the 
student want to gain something, or avoid something? Remove or modify the 
context of the situation as much as possible, and think of how you can prepare 
the student for quick success and immediately provide positive reinforcement. 
 
Prevention and De-escalation Strategies — Agitation Stage 
During the agitation stage, the student’s behavior becomes unfocused. The 
student is off-task, perhaps withdrawing socially, talking with others, and/or out 
of his or her seat. 

INTERVENTION AT THIS POINT IS FOCUSED ON REDUCING ANXIETY. Again, 
consider the function of the problem behavior and make any environmental 
changes you can. Provide the student with choices — consider giving a non-
academic task. Find quick opportunities to provide positive feedback. 

Non-Compliance/Providing Choices (1:19) 

Prevention and De-escalation Strategies — Acceleration/Peak Stages 
During the acceleration stage, the student’s behavior becomes more focused, 
provocative, and may be threatening. When this stage is reached, the escalation 
cycle will likely run its course — the student is unable to think rationally or to 
exhibit self-control. 

Behavior is at a high intensity at this point, and INTERVENTION IS FOCUSED ON 
THE SAFETY OF THE STUDENT AND OTHERS. You should disengage from the 
student — avoid continuing to correct or give directions, be calm and respectful, 
and detach. During this phase, follow your school’s crisis prevention procedures. 

At the peak stage, the student’s behavior is most severe and may include 
destruction of property, physical aggression, or injury to self or others. At this 
stage, you should focus on safety and following a crisis plan. 

http://www.ket.org/education/video/ksenb/ksenb_000219.htm
http://www.ket.org/education/video/ksenb/ksenb_000219.htm
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First, watch the video, "Agitation and Room-Clear," without narration. As you 
watch, note the different strategies the teacher uses to calm the student and 
ensure the safety of everyone in the class. 

Agitation and Room-Clear without Narration (1:24) 

Now, watch the same video with narration and compare observations. 

Agitation and Room-Clear with Narration (1:24) 
 
Avoiding Escalating Behaviors 
Keys to avoid escalating behaviors: 

 Appropriately intervene early. 

 Manipulate the environmental factors. 

 Identify replacement behaviors that can be taught 
 
The following non-verbal strategies may be used to de-escalate acting-out 
behavior: 

 Acknowledge the student’s feelings. 

 Remove the student from behavioral triggers. 

 Avoid getting into a power struggle with the student.  
 
Verbal de-escalation is the process used to calm an agitated student by using 
communication, listening, and body language. When a student becomes agitated: 

 Provide the student with your undivided attention. 

 Maintain eye contact with the student.  

 Focus on feelings and engage the student in positive self-talk.  

 Monitor your body language — avoid gestures that appear judgmental or 
non-supportive. 

 Avoid power struggles with students. 
 
Establishing a Core Team 
The regulation requires that a core team of selected school personnel will be 
designated to respond to dangerous behavior and to implement physical 
restraint, if needed. This core team, except school resource officers and other 
sworn law enforcement officers, shall receive additional yearly training. All school 

http://www.ket.org/education/video/ksenb/ksenb_000226.htm
http://www.ket.org/education/video/ksenb/ksenb_000222.htm
http://www.ket.org/education/video/ksenb/ksenb_000226.htm
http://www.ket.org/education/video/ksenb/ksenb_000222.htm
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personnel will receive annual written or electronic communication from the 
district identifying core team members in the school setting.  

The core team training is specialized and must include: 

 Appropriate procedures for preventing the use of physical restraint 
except as permitted by 704 KAR 1: 760 

 A description and identification of dangerous behaviors that may indicate 
the need for physical restraint and methods for evaluating the risk of 
harm in individual situations, to determine whether the use of physical 
restraint is safe and warranted 

 Simulated experience in administering and receiving physical restraint, 
and instruction regarding the effect on the person physically restrained, 
including instruction on monitoring physical signs of distress and 
obtaining medical assistance 

 Instruction regarding documentation and notification requirements and 
investigation of injuries 

 Demonstration by core team members of proficiency in the prevention and 
use of physical restraint 
 

704 KAR 7:160 Use of Physical Restraint and Seclusion in Public Schools 

Enacted on February 1, 2013, the regulation establishes the requirements for the 
use of physical restraint and seclusion and the notification and data reporting 
requirements for the use of physical restraint and seclusion in districts and does 
not prohibit the lawful exercise of law enforcement duties by sworn law 
enforcement officers. 

All school districts across the state are required to establish and implement 
policies and procedures regarding physical restraint and seclusion that does the 
following: 

 Ensures school personnel are aware of and parents are notified how to 
access the policies and procedures regarding physical restraint and 
seclusion 

 Requires school personnel to be trained in accordance with the 
requirements outlined in Section 6 of the administrative regulation 

 Outlines procedures to be followed during and after each use of physical 
restraint or seclusion, including notice to parents, documentation of the 
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event in the student information system, and a process for the parent or 
emancipated youth to request a debriefing session 

 Requires notification within twenty-four (24) hours to the Kentucky 
Department of Education and local law enforcement in the event of 
death, substantial risk of death, extreme physical pain, protracted and 
obvious disfigurement or protracted loss or impairment of the function of 
a bodily member, organ, or mental faculty resulting from the use of 
physical restraint or seclusion 

 Outlines a procedure by which parents may submit a complaint regarding 
the physical restraint or seclusion of their child, which shall require the 
district and school to investigate the circumstances surrounding the 
physical restraint or seclusion, make written findings, and, if appropriate, 
take correction action 

 Outlines a procedure to regularly review data on physical restraint and 
seclusion usage and revise policies as needed 
 

As required by Section 6 (1), all school personnel shall be trained in state 
administrative regulations and school district policies and procedures regarding 
physical restraint and seclusion. 
 
All certified and non-certified school personnel shall be trained annually to use an 
array of positive behavioral supports and interventions to accomplish the 
following: 

 Increase appropriate student behaviors 

 Decrease inappropriate or dangerous student behaviors 

 Respond to dangerous behavior 
 
Limitations on the Use of Seclusion 

704 KAR 7:160 defines seclusion as the involuntary confinement of a student 
alone in a room or area from which the student is prevented from leaving but 
does not mean classroom timeouts, supervised in-school detentions, or out-of-
school suspension.  
 
Seclusion may only be implemented in a public school or educational program 
under the following conditions: 
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 The student’s behavior poses an imminent danger of physical harm to 
self or others 

 The student is visually monitored for the duration of the seclusion 

 Less restrictive interventions have been ineffective in stopping the 
imminent danger of physical harm to self or others 

 School personnel implementing the seclusion are appropriately trained to 
use seclusion 

 
Seclusion shall not be used: 

 As punishment or discipline 

 To force compliance or to retaliate 

 As a substitute for appropriate educational or behavioral support 

 To prevent property damage in the absence of imminent danger of 
physical harm to self or others 

 As a routine school safety measure 

 As a convenience for staff 

 As a substitute for timeout  
As defined in 704 KAR 7:160, "Timeout" means a behavior management 
technique that is part of an approved program, involves the monitored 
separation of the student in a non-locked setting, and is implemented for 
the purpose of calming. 

 
The use of seclusion shall end as soon as: 

 The student’s behavior no longer poses an imminent danger of physical 
harm to self or others or 

 A medical condition occurs putting the student at risk of harm 
 
A setting used for seclusion shall: 

 Be free of objects and fixtures with which a student could inflict physical 
harm to self or others 

 Provide school personnel a view of the student at all times 

 Provide adequate lighting and ventilation 

 Have an unlocked and unobstructed door 

 Have at least an annual fire and safety inspection 

 Be reviewed by district administration to ensure programmatic 
implementation of guidelines and data related to its use. 
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Limitations on the Use of Physical Restraint 
When choosing the trainer for the core team, school districts must refer to the 
following requirements regarding physical restraint: 
 
Physical restraint shall not be used: 

 As punishment or discipline 
 To force compliance or to retaliate 
 As a substitute for appropriate educational or behavioral support 
 To prevent property damage, except as permitted under KRS Chapter 503 
 As a routine school safety measure 
 As a convenience for staff 
 
School Personnel Shall Not Impose the Following On Any Student at Any Time: 

 Mechanical restraint 
 Chemical restraint 
 Aversive behavioral interventions 
 Physical restraint that is life threatening 
 Prone or supine restraint 
 Physical restraint if they know that physical restraint is contraindicated based 

on the student’s disability, health care needs, or medical or psychiatric 
condition 

 
Physical Restraint May Only be Implemented in a Public School or Educational 
Program when: 
 The student’s behavior poses an imminent danger of physical harm to self or 

others and as permitted under:  KRS 503.050;   KRS 503.070;  KRS 503.110 
 The physical restraint does not interfere with the student’s ability to 

communicate in the student’s primary language or mode of communication, 
unless the student uses sign language or an augmentative mode of 
communication as the student’s primary mode of communication and the 
implementer determines that freedom of the student’s hands for brief 
periods during the restraint appears likely to result in physical harm to self or 
others. 

 The student’s physical and psychological wellbeing is monitored for the 
duration of the physical restraint. 

 Less restrictive behavioral interventions have been ineffective in stopping the 
imminent danger of physical harm to self or others, except in the case of a 

http://lrc.ky.gov/KRS/503-00/CHAPTER.HTM
http://lrc.ky.gov/KRS/503-00/050.PDF
http://www.lrc.ky.gov/KRS/503-00/070.PDF
http://www.lrc.ky.gov/KRS/503-00/110.PDF
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clearly unavoidable emergency situation posing imminent danger of physical 
harm to self or others. 

 School personnel implementing the physical restraint are appropriately 
trained as required by Section 6(3) (Core Team Training) of this administrative 
regulation, except to the extent necessary to prevent physical harm to self or 
others in clearly unavoidable emergency circumstances where other school 
personnel intervene and summon trained school personnel as soon as 
possible. 

 Implementing a physical restraint, school personnel shall use only the amount 
of force reasonably believed to be necessary to protect the student or others 
from imminent danger of physical harm. 

 

The use of physical restraint shall end as soon as the following conditions 
occur: 
 The student’s behavior no longer poses an imminent danger of physical harm 

to self or others 
 A medical condition occurs putting the student at risk of harm 
 

Warning Signs 

Warning Signs of Student Emotional Distress 

 Uncontrollable crying or screaming 

 Extreme withdrawal 

 Irrational statements 

 Urination, defecation, or vomiting 
 

Warning Signs of Serious Physical Injury 

 Complaints of pain 

 Bleeding 

 Complaints of severe pain with obvious reddening, swelling or abrasions 

 Signs of broken or dislocated joints/bones 
 

Warning Signs of Asphyxia 

 Panting, shallow breaths, or hyperventilation 

 Unconsciousness or unresponsiveness to regular verbal checks 

 Darkening of skin around mouth or nose, and in hands or fingernails 
 



25 
 

Recording and Reporting Data 
Only by collecting and analyzing data can we determine if a behavior system is 
effective and what, if any, changes should be made. Klondike will maintain data of 
behavior-related events during and across school years. The school will analyze 
and make informed decisions based on these data. 
 
THE FOLLOWING INFORMATION MUST BE REPORTED by the district in the 
Kentucky Student Information System: 

 Aggregate number of uses of physical restraint. 

 Aggregate number of students placed in physical restraint. 

 Aggregate number of uses of seclusion. 

 Aggregate number of students placed in seclusion. 

 Aggregate number of instances of substantial risk of death, extreme 
physical pain, protracted and obvious disfigurement or protracted loss or 
impairment of the function of a bodily member, organ, or mental faculty 
to students related to physical restraint and seclusion. 

 Aggregate number of instances of risk of death, extreme physical pain, 
protracted and obvious disfigurement or protracted loss or impairment of 
the function of a bodily member, organ, or mental faculty to school 
personnel related to physical restraint and seclusion. 

 Aggregate number of instances in which a school resource officer or other 
sworn law enforcement officer is involved in the physical restraint or 
seclusion of a student. 

 

Information from the Student Support and Behavior 

Intervention Handbook & Student Bill of Rights 

 
The Student Support and Behavior Intervention Handbook describes how we 
expect students to conduct themselves. It explains the process that staff 
members use to enforce the code, and it outlines corrective responses for 
misbehavior. The Student Bill of Rights describes how staff members ensure that 
students’ rights, as guaranteed by law, are protected. Your understanding and 
observance of these fundamental rules will enable all of us to focus our attention 
on schools’ primary mission of teaching and learning. 
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A staff member’s responsibilities are to 
• Keep accurate records of grades, attendance, and behavior. 
• Maintain entry/exit logs for students who are not present for the entire 
instructional day. 
• Engage each student in the educational process to promote appropriate 
behavior. 
• Inform the parent/guardian early about attendance, behavior, and/or academic 
problems. 
• Assign appropriate classwork and homework and provide clear directions. 
• Create a classroom environment in which students can ask for help and feel safe 
and respected. 
• Help students understand class and school rules and the Code of Acceptable 
Behavior and Discipline. 
• Assist the parent/guardian in finding help with health and social problems. 
• Seek training and education in the establishment of safe and successful schools. 
• Employ fair and consistent discipline to teach students responsible behavior. 
• Set high expectations for student behavior and academics and help students 
reach their goals. 
• Refer to the principal/designee reports of code violations that may warrant 
suspension or expulsion of a student and to make other reports required by law.  
• Encourage all students to participate in school activities.  
• Be a role model who demonstrates self-control and responsible citizenship in 
the school. 
 
Physical Restraint School  
Staff may use reasonable physical force to restrain a student whenever it is 
necessary for self-defense, to protect people or property, or to keep order in the 
school (704 KAR 7:160). 
 
Discipline Process  
Most discipline is handled by teachers in the classroom. When in-class measures 
do not correct a misbehavior, the teacher or staff member will submit a discipline 
referral online though Infinite Campus to the appropriate administrator. The 
administrator may use in-school measures or may suspend the student from one 
to ten days, depending on the seriousness of the misbehavior. A student 
suspended for one to ten days generally has an informal hearing before he or she 
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is suspended. If the suspension is for more than ten days, a formal hearing is 
conducted unless that hearing is waived by the parent/guardian. 
 
The discipline of ECE students with disabilities is subject to state and federal law 
in addition to the Student Support and Behavior Intervention Handbook. To the 
extent any conflict exists, state and federal law will prevail. In deciding disciplinary 
measures, the local school will take into consideration the district’s ECE 
procedures if the conduct in question was caused by or had a direct and 
substantial relationship to the student’s disability or was the direct result of the 
school’s failure to implement the Individual Education Program (IEP).  
 
For serious misbehavior or if previous measures have failed to correct behavior 
problems, a student may be assigned to an alternative location, where the school 
is equipped to deal with and correct behavior problems. A principal also may 
recommend that a student be expelled. Students may be expelled only by the 
Board of Education (KRS 158.150).  
 
The following is a partial list of disciplinary measures that are available for the 
classroom, school, Central Office, and Board of Education.  
 

Corporal punishment is prohibited. 
 

Classroom Teacher’s Disciplinary Measures 

• Posted rules/Clear expectations 
• Seating assignments 
• Modeling appropriate behavior 
• Cues/Signals of approval/disapproval of behavior 
• Verbal reprimand 
• Notification to parent/guardian or parent/guardian conference 
• Assignment of constructive assignments/tasks 
• Student-teacher conference 
• Assignment to class/team detention 
• Development of behavior contract 
• Temporary classroom removal 
• Referral to guidance counselor 
• Referral to principal/designee 
• Positive Behavioral Interventions and Supports (PBIS) 
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• Restorative practice 
 

Discipline Referral Procedures 

If classroom discipline measures do not correct a student’s misconduct or if his or 
her behavior is a serious offense, the student is referred to a school administrator 
by a staff member. 
 
The staff member describes the student’s behavior and/or records the student’s 
statements through an online referral on Infinite Campus. The referral is 
submitted and sent electronically to the appropriate administrator.  
 
The administrator meets with the student. The administrator:  
1. Reads the referral form to the student.  
2. Allows the student to respond to the charges and evidence.  
3. Conducts an investigation, if necessary.  
4. Decides what action to take and assigns a resolution online.   
5. Informs the student of the action to be taken and has the student sign the 
form.  
6. Notifies the parent/guardian of the disciplinary action, as appropriate.  
7. Requires the student, if necessary, to take the form home to be signed by his or 
her parent/ guardian and returned to school.  
8. Distributes copies of the form.  
 
Discipline records are kept by the administrator. The records are accessible to 
teachers, administrators, the student, and/or the parent/guardian, as required by 
the Family Educational Rights and Privacy Act (FERPA). Suspensions shall be 
placed in the individual student’s disciplinary record. 
 
Removal from the Classroom 
School administrators, teachers, or other school personnel may immediately 
remove or cause to be removed threatening or violent students from a classroom 
setting, pending any further disciplinary action that may occur. Each school will be 
responsible for developing a procedure(s) for the immediate removal of 
threatening or violent students from a classroom setting. Each school shall submit 
the procedure(s) to the superintendent/designee for review and approval. School 
employees are responsible for implementing the procedure(s) that has been 
reviewed and approved by the superintendent/ designee. 
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Staff members will call the front office when any student displays behavior that 
could cause harm to self or others. The member of the Student Response Team 
(SRT) will respond immediately and follow the SRT Protocol.  
 
Range of Strategies 
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Elementary School Behavior Violations and Corrective Responses 
Suspension of elementary school students shall be considered only in exceptional 
cases where there are safety issues for the child or others. 

 
Information pertaining to School Response Teams (SRT) and 

Positive Behavior Intervention and Supports (PBIS) 
 
Student Response Teams/ Positive Behavioral Interventions and Supports 
SRT/PBIS Teams provide an operational framework that guides the selection, 
integration, and implementation of evidence-based behavioral practices for 
improving behavioral outcomes for all students.  
 
The School-Based SRT/PBIS Team consists of a committee of school staff 
members who promote positive, proactive behavioral practices. School based 
teams implement a schoolwide tiered system for behavioral supports. Tier I or 
Universal Interventions are proactive and positive, and they apply to all students 
across all school settings. Tier II Interventions apply to some students (5 to 15 
percent) who are experiencing behavioral challenges and who thus require 
strategic, targeted instruction. Tier III Interventions apply to fewer students (1 to 
5 percent) who are experiencing greater behavioral challenges and who thus 
warrant intensive small group and individualized instruction. School-Based 
SRT/PBIS Teams collect and analyze behavioral data, set measurable behavioral 
outcomes supported and evaluated by data, ensure training and consistent 
implementation of effective practices to achieve identified outcomes, and refine 
systems to efficiently and effectively support the implementation of effective 
practices. The School-Based SRT/PBIS Team works closely with the School-Based 
Multi-Tiered System of Support (MTSS) Team, which designs and implements 
tiered academic supports for students. 
 
Intervention Strategies 
Prior to exclusionary responses to disciplinary infractions, JCPS provides a list of 
prevention and intervention strategies that may be used to help support positive 
student behaviors. These include: 
 
• Positive Action Centers—an area of the school set aside to teach replacement 
behaviors  
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• Behavior Intervention Plan—developing a plan for correcting inappropriate or 
disruptive student behaviors. Plans offer positive behavioral interventions, 
strategies, and supports for students (with or without disabilities).  
 
• Student conference—discussing with students the behavior issues and 
developing with the students the potential interventions that could address the 
social, academic, and personal issues related to the behavior  
 
• Conflict resolution—promoting problem-solving skills and techniques, such as 
conflict and anger management, active listening, and effective communication  
 
• Functional Behavioral Assessment—gathering information about students’ 
behavior and using assessments to determine the best approaches to managing 
and improving behaviors  
 
• Individual Education Program—including a group of individuals who are 
responsible for identifying and evaluating students with disabilities in developing 
an education plan (which may encompass academic and social components) to 
help students with disabilities be successful in the least restrictive environment 
 
• Mentoring—pairing students with mentors (either school-based or community-
based) to help with their personal, social, and academic development  
 
• Family outreach—involving parents in their children’s behavior plan by making 
them aware of the issues (either written, phone, or meeting) and seeking their 
assistance in correcting the behavior  
 
• Peer mediation—using a conflict-resolution strategy in which students help 
other students with developing solutions to behavior/social problems  
 
• Referral to appropriate substance abuse and counseling services—when 
students may be dealing with substance abuse problems, it may be the case that 
more intense counseling is needed (school- or community-based).  
• Referral to community-based organizations— using community agencies to 
help meet the needs of students, including after-school programs, counseling, 
conflict resolution, tutoring, and social skills development  
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• Referral to school-based health and mental health services—some students 
may need individualized mental health counseling to help deal with their personal 
challenges. Parents/Guardians should be notified of the services and may be 
involved in the sessions if necessary. 
 

De-escalation Strategies: Dos and Don’ts 

Do… Don’t… 
 Remain calm 

 Use a quiet firm voice 

 Suggest talking about the issue 

when student is ready 

 Use “I” statements 

 Use positive body language 

 Take appropriate space 

 Remove from audience if 

necessary 
 

Recognize the student’s feelings 

 Raise your voice 

 Continue to argue 

 Give ultimatums 

 Get in student’s space 

 Use negative body language 

 Use sarcasm to defuse the 

situation 
 

 

 

Make the student feel like they are 

trapped 
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Going to the Positive Action Center (PAC) 

Positive Action Center 
Elementary PAC 

A calm quiet area for students to: restore self-control, learn coping 
skills, replacement behaviors, accepting corrective feedback, and 

righting their wrongs. 
 

Going to the PAC is NOT ISAP. 
 
Some components of a PAC are: 

 Sturdy chairs and table 
 Quiet music 
 Social stories 
 Bibliotherapy books 
 Think sheets/Reflection sheets 

 Tissue  
 Paper/pencils/crayons 
 Clay/Theraputty 
 Fidgets 
 Puppets 

 

Mental Health Counselor Support 
The mental health counselor’s requirements and responsibilities may include but 
are not limited to the following:   

 Provides individual on-going therapy with a caseload of 16 -20 high 

therapeutic needs students with parent permission 

 Provides on-going group therapy for students with specific needs, e.g. 

anger management, social skills, coping skills, etc. with parent 

permission 

 Conducts brief therapy as needed for individual students for up to three 

sessions, including data gathering 

 Maintains current and accurate mental health records   

 Builds relationships with staff, students, and parents within the school 

 Collaborates with school staff regarding mental health needs for students 

 Conducts parent meetings regarding mental health needs of students 

 Attends school SRT and PBIS meetings 

 Responds to Area SRT calls for mental health consultation 

 Trained and a member of Crisis Intervention PREPARE (Prevent  

Reaffirm  Evaluate Provide and Respond Examine) 

 Serves as liaison between community resources, district, and school with 

high therapeutic needs students 
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Teachers Entering Behavior Referrals  
The Behavior Referral link in Infinite Campus allows school staff to complete an 

online referral for a student behavior event and electronically submit to the 

administrator responsible for further action.   

Steps for Creating a Behavior Referral  
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PBIS Behavior Interventions  
http://tiny.cc/jcps-behaviors 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Staff procedures for dealing with behavioral issues 

Any time a behavioral issue arises, the staff member must contact a 
parent/guardian.  
 

1. Teachers will be responsible for keeping behavioral data on each child to use 
during parent/guardian conferences.  

2. Behavior is categorized into two categories, teacher managed and office 
managed. Teacher managed behavior may result in office disciplinary if the 
behavior of concern is being repeated (4 or more TMB) and interventions are 
unsuccessful.  

3. If behavior persists following the teacher/parent/guardian/student 
conference, then the administration will work with the MTSS team to 
determine further action. 

4. Communication between student, parent, administration, and counselor will 
occur at every step of the discipline process. Parents will be contacted via 
phone calls, letters (including certified mail if necessary), home visits, notes  

 

http://tiny.cc/jcps-behaviors
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Klondike Lane Positive Behavior Intervention and Support 

(PBIS) Framework 
 
What is PBIS?  
PBIS is a framework used in schools to create positive learning environments 
wherein all students can experience academic, behavioral, and social-emotional 
growth. Implementing the five fundamental principles of PBIS can help make 
schools positive places where students love to learn and staff experience 
satisfaction in their work. Put simply, it is a proactive approach to school-wide 
discipline. This initiative is meant to reinforce the positive behaviors of students 
as well as support students who need extra assistance to reach the following 
school-wide expectations: Polite, Always Responsible, Working for Success, and 
Safe. 
 
Mission 
To support and assist Klondike Elementary in establishing and maintaining a safe 
and supportive school environment that maximizes the academic achievement 
and social emotional competence of all learners. 
 
What will PBIS look like at Klondike? 

I. Administrative Support  
• Administrators have allocated time (for both professional 

development and the teaching of behavioral expectations) as well as 
resources (money and people) to ensure the success of PBIS in the 
building. The PBIS team is fortunate enough to have direct support 
by the administration within the building. 
 

II. Team Based Implementation 
• The PBIS team is represented by staff members throughout the 

building. The team is also supported by a district level coach. The 
activities, updates, and progress of PBIS in the building come directly 
from this team. The PBIS team meets monthly and is responsible for 
sharing out information to staff. Information will be shared to all staff 
through meeting minute notes via email and at a staff meeting each 
month. 
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III. Concrete, defined behavior expectations (PAWS) 

Klondike Bears are: 

 
 
The Behavior Expectations Matrix  
The PBIS team has created a Behavior Expectations Matrix that should govern all 
areas of the school. The language on the matrix is important. By using the 
language on the matrix, students will hear consistent vocabulary from all adults in 
the school setting. This consistency will allow students to be familiar with and 
understand the expectations for their behavior in all settings of the school, no 
matter which adult is monitoring behavior. Creating an environment where all 
adults are using the same common language will make expectations clear to 
students. 

 

Positive behavior is acknowledged  
Students are given PAWS tickets by any staff member that notices polite, always 
responsible, working for success, and/or safe behavior. When students have 
collected 5 PAWS tickets, they may redeem those tickets to earn a reward. 
Reward tickets will be provided to all staff members. Students should give their 
earned PAWS to their homeroom teacher who will put a mark next to the 
student’s name for data collection purposes. Students will also have the 
opportunity to randomly earn weekly recognition by being a PAWSitive student. 
At the end of each quarter, teachers will share which students have earned 25 or 
more PAWS (as indicated on their data sheet). Those students will get to partake 
in a KUDOS celebration assembly. PAWS should never be taken away from 
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students once they are earned. Students may not sell, buy, or give away tickets to 
other students. 
 
Write the first and last name of the student on the PAWS ticket. If tickets are lost, 
they will not be replaced. Teachers should consider developing a system for 
students to keep their tickets (i.e. clear plastic wall pocket chart with a spot for 
each student to store their tickets, pockets on student desks, etc.). Students 
should also be encouraged to find value in keeping their tickets safe. 
 
Behavior is monitored and corrected  
When misbehaviors are observed, they should be corrected. Staff should follow 
the discipline flow chart. The flow chart describes the appropriate steps to take in 
dealing with inappropriate behavior. It is recommended that teachers hang this 
flow chart in a visible location in their classroom for easy reference. A Think Sheet 
has been developed for both the primary and the intermediate level for use with 
problem solving during the discipline process. If a student continues to engage in 
the same behavior that results in an office discipline referral, please send the 
Think Sheet to the office to accompany the online referral. It is also imperative 
that teachers have documented parent contact through the Infinite Campus 
contact log when contacts are made to parents for misbehavior. Administration 
will require that this step has been taken before accepting an office discipline 
referral for continued teacher manageable behavior. The flowchart differentiates 
between teacher-managed behavior and office-managed behavior. When 
misbehavior continues, or the behavior falls under the definition of “office 
managed,” an office discipline referral is submitted. Three office discipline 
referrals will result in a referral to MTSS (Multi-Tiered System of Supports) for 
further support. 
 
PBIS Staff Responsibilities  

• Teach behavior expectations and social skills with fidelity  
• Encourage and provide incentives for positive behavior  
• Follow Behavior Flow Chart and complete Office Discipline Referral for all 

office managed behaviors, including multiple incidents of teacher managed 
behaviors (4 TMB) 

• Use student, classroom, and school-wide data to make classroom and team 
decisions  

• Model expected behavior for students and provide classroom incentives  
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• Work within grade-level and vertical teams to problem solve behavior 
issues 

• Keep administration informed of students with frequent or perpetual 
behavior issues  

• After 3 Office Discipline Referrals, make a referral to MTSS (Multi-Tiered 
System of Support Team) to get additional support from other professionals 
within the building 
 

Classroom/Teacher Interventions 

INTERVENTIONS DESCRIPTION 
Conference with 
student 

Private time with a student to discuss behavior 
interventions/solutions. This can include direct 
instruction in expected or desirable behaviors. 

Conference with 
parent(s) 

Teacher communicates with student’s parent(s) by 
phone, email, written notes, or person to person about 
the problem. 

In-Class Cool-Off / 
Chill Zone 

Predetermined consequence for breaking a classroom 
rule. Short duration (five minutes or less, usually 
separated from group, but remains in class) and brief 
withdrawal of attention and other reinforcers (a time 
for student to reflect on his or her action). Use a timer 
or some other way of showing end of time-out period. 
Student simply rejoins group after time out is over. 
Student must comply with rules of time out. Time out 
procedure must be taught to students before 
implementing. 

Think Sheet A PBIS form used to help a student identify negative 
behavior including space to write a solution for the 
behavior. 

Privilege Loss Incentives given for positive behavior are lost. (i.e. five 
minutes off recess, time off discretionary time, time 
taken from school-activities (talk to administration on 
specific events), lunches (away from peers), change of 
seat (away from peers), etc. 

Out-of-Class Cool-off Student is assigned to another supervised environment 
for a period of time out (e.g., another classroom). 
Slightly longer duration than in-class time out (30 
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minutes or less). Student must comply with rules of 
exclusion time out. Reduction in reinforcement (it 
should be boring). May include completion of a think 
sheet. Time-out procedure must be taught to students 
before implementing. 

Apology Restitution Student makes amends for negative actions. Takes 
responsibility to correct the problem created by the 
behavior through verbal or written declaration of 
remorse 

Corrective Assignment 
Restitution 

Completion of a task that compensates for the negative 
action. Also triggers a desire not to revisit the negative 
behavior. Examples: clean-up, do something for 
another person. 

Written Contract Student, teacher, and parent(s) may formulate a 
document expressing the student’s intention to 
remediate or stop further occurrences of a problem 
behavior. Written contract should be positive in tone. It 
should include incentives but may also include 
consequences for misbehavior. 

Check-In/Check-Out 
(CICO) 

Student is provided with a positive adult to check in 
and out with every day to ensure student success. 
Points are awarded throughout the day for following 
the PBIS expectations. 

 
Teacher Managed v. Office Managed Behaviors 

TEACHER MANAGED BEHAVIORS OFFICE MANAGED BEHAVIORS 
4 Instances of the same behavior result in an 

Office Referral 

3 ODR’s result in a referral to MTSS 

Minor Aggression (pushing, shoving, 
grabbing items from others, rough 
play, non-serious physical contact) 
  
Teasing (negative communication 
based on ability, gender, ethnicity, 
religion, etc.)  
 
 

Fighting (punching / kicking / hitting 
with the likelihood of injury to self or 
others)  
 
Assault (serious physical contact with 
intent to cause physical harm)  
Harassment/Bullying (communication 
– verbal, written, or gestural- with 
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Disrespect (arguing, talking back, 
socially rude interaction)  
 
 
Disruption (throwing small objects, 
excessive talking, call outs, yelling, 
making noises, out of seat)  
 
 
Non-Compliance (refusal to follow or 
comply with class/school rules, off task 
behavior)  
 
Refusal to Work (refusal to complete 
assigned work or participate in class 
activities)  
 
 
Inappropriate Language (name calling, 
put downs, class specific unacceptable 
words)  
 
Property Misuse (tearing paper, 
breaking pencils, drawing on desks, 
etc.)  
 
Technology Violation (non-serious but 
inappropriate use of cell phone, 
computer, camera, Ipod, etc.)  
 
Dishonesty (communication of 
information that is untrue that does 
not seriously affect another person or 
self)  
 
Cheating (viewing and/or using the 
answers or work of another student 

sexual, racial, etc. content with intent 
to intimidate or offend)  
 
Insubordination (flagrant or hostile 
challenge of authority)  
 
 
Disruption (severe emotional 
outburst, screaming in anger, 
sustained distraction to the classroom 
to the point students can’t learn)  
 
Non-Compliance (sustained and 
intense refusal to follow or comply 
with class/school rules)  
 
Inappropriate/Abusive Language 
(swearing, profane messages, vulgar 
communication – verbal, written, or 
gestures)  
 
Property Vandalism (provides 
permanent damage or is unsafe to 
others)  
 
Technology Violation (serious, 
inappropriate use of cell phone, 
computer, camera, etc.)  
 
Lying (communication of information 
that is untrue with the intent to avoid 
a consequence or gain a reward)  
 
 
Cheating (viewing and/or using the 
answers or work of another student 
with the intent to use it as their own to 
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with the intent to use it as their own, 
including plagiarism, exit slips, 
homework, classwork) 
  
Stealing (taking or finding/keeping 
objects that do not belong to 
him/herself that are of small value (i.e. 
pencils, erasers) 

a serious extent, including plagiarism, 
district and state assessments, 
screeners, formal assessments) 
 
Theft (taking or finding/keeping 
objects that do not belong to 
him/herself that are greater in value 
(i.e. money, jewelry, electronics, etc.)  
 
Sexual Misconduct (inappropriate 
touching of self or others, indecent 
exposure of self, sexual materials / 
drawings)  
 
Bomb/Homicide/Suicide Threat 
(verbal/ nonverbal messages that 
threaten to harm one or more people)  
 
Arson (intentionally starting 
fire/combustion without authorization 
from school)  
 
Possession of Weapon (knives, guns, 
etc.)  
 
Possession of Uncontrolled 
Substances (drugs, unknown pills, 
alcohol, etc.) 
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Klondike Bears 
PBIS Behavior Matrix 

Typical 
Settings/Contexts 

Polite: Use good 
manners 

Always Responsible: 
Know your job 

Working for 
Success: Try your 

best 

Safe: 
Respect yourself and 

others 

Classroom  Choose kind words  

 Listen to others when 
they are speaking  

 Work well with others 

 Complete tasks  

 Be prepared  

 Follow directions 

 Set goals  

 Participate fully  

 Complete work in a 
timely manner 

 Use materials and tools 
appropriately  

 Walk  

 Keep hands, feet, and 
objects to yourself 

Hallway  Offer to help others  

 Hold doors for others 

 Walk on the right side of 
hallway  

 Walk in a single file line  

 Face forward 

 Walk at an appropriate 
pace  

 Move quietly 

 Stay with the class  

 Keep hands and feet to 
yourself 

Cafeteria  Use kind words to all  

 Use table manners  

 Say please and thank 
you 

 Clean-up your spaces  

 Sit at assigned tables  

 Use indoor voices  

 Raise your hand 

 Help your neighbor 
clean-up  

 Be helpful to new 
students  

 Make good food choices 

 Walk  

 Keep food on tray  

 Keep hands and feet to 
yourself 

Restrooms  Give privacy  

 Quick, quiet, and clean 

 Quick, quiet, and clean  Report problems or 
others messes  

 Quick, quiet, and clean 

 Keep hands, feet, and 
objects to yourself  

 Quick, quiet, and clean 

Wellness/ 
Playground 

 Choose kind words  

 Include everyone  

 Are good sports 

 Line up when bell rings  

 Follow adult directions  

 Pick up equipment 

 Make friends  

 Problem solve with 
words  

 Play by the rules 

 Report unsafe behavior  

 Use equipment 
appropriately  

 Keep hands and feet to 
yourself 
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NO YES 

Behavior 

Continues 

Klondike Bears 
Discipline Flow Chart 

 
 
 

 
 
 
 

 
 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Is the behavior 

teacher 

manageable? 

Talk to student(s). 
Re-teach Klondike 
Paws Behaviors. 
Redirect student. 

Problem Solve and 
Think Sheet with 

students. 

Behavior 

Stops 

Teacher corrective 
response is 
delivered 

Contact parent 
by end of school 
day. Document 

contact in Infinite 
Campus 

Behavior 

Continues 

Behavior 

Continues 

Behavior 

Continues 

Examples of Possible 
Teacher Consequences: 

 

 Written apology letter  
 

 Conference with involved 
parties 
  

 Chill Zone  
 

 Detention  
 

 Think Sheet  
 

 Seating Change  
 

 Proximity Control  
 

 Loss of Privileges  
 

 Time in buddy teacher’s 
classroom  
 

 In class time out  
 

 Behavior Contract  
 

 Restitution 

Ensure student(s) 
safety. 

Submit Office 
Discipline 

Referral Form. 
Call SRT/Office 
for assistance. 

(Teacher 
discretion) 

 

Administrator 
completes due 

process. 

Student 
Reflection. 

Problem Solve 
and determine 
consequence. 

Communicate to 
parents (phone 
call or referral 

home for 
signature). 

Resolution 
entered in 

Infinite Campus. 
Teacher notified 

of resolution. 

Enter referral in Infinite 

Campus & Contact 

Parent/Guardian 

Behavior 

Stops 

Behavior 

Stops 

Behavior 

Stops 
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Step 1
• Staff member initiates the call

Step 2
• At least two responders respond (when available)

Step 3
• One responder deescalates

Step 4
• One responder assists with refocusing the class

Step 5
• Responders leave when student deescalates and is engaged

PAC

• If the student does not reengage and continues to demonstrate disruptive behavior, 
the student will be escorted to the PAC room and will return once they are focused. 

Klondike Bears 
SRT Protocol 

 
If a student is causing deliberate disruption that affects the whole 
class or displays behavior that could cause harm to self or others, 

contact the front office immediately for the SRT to respond. 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher will submit an online referral 

regarding the behavior observed in 

the classroom leading up to the SRT 

call 
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Klondike Elementary 
PBIS Acknowledgement System Matrix 

 
Type What? Who? When? Where? How? To whom? Why? 

(purpose) 
High Frequency  In 

the moment, 
predictable, 

happens all the 
time 

PAWS 
tickets 

Any staff 
member 

(classified and 
certified) in the 

building 

When any 
student is 
witnessed 

demonstrating 
PAWS behavior 

Throughout 
the school: 
 
-classroom 
-hallways  
-playground 
-cafeteria 
-library 
-gym 

Staff member 
fills out PAW 
ticket with 

student’s name 
and teacher’s 

name. The 
quarter the PAW 
is earned should 
be written in the 

corner 

All students To acknowledge 
PAWS behavior 

expectations 

Redemption of 
High Frequency  
What happens 
once one gets a 
high-frequency 

acknowledgement 

5 PAWS 
tickets = 
reward 

 
Students are 
responsible 
for turning 

in their 
PAWS 

tickets to 
the teacher 

Classroom 
teacher collects 
the  PAWS from 
student when 

earned and 
sends the name 

to the office 
counselor when 
5 Paws tickets 

have been 
accumulated 

When student 
has earned 5 

PAWS 
(classroom 

teacher may 
want to set up 

their own 
“store” hours) 

Students give 
PAWS tickets to 

classroom 
teacher when  

they are 
received  

Every student 
who earns 5 

PAWS tickets is 
rewarded. 

Teacher should 
turn in the 

names of the 
students to the 

school counselor 

All students who 
earn 5 PAWS 

tickets 

To reinforce and 
reward all 

students who 
demonstrate 

PAWS behavior 
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Klondike Elementary 
PBIS Acknowledgement System Matrix 

 

Type What? Who? When? Where? How? To whom? Why? 
(purpose) 

Unpredictable / 
Intermittent  

Surprise 
acknowledgment, 
not frequent, may 
be based on data 

Students 
recognized 

by office 
staff as a 

PAWSitive 
student 

Classroom 
teachers provide 

names of 
students and 

complete 
designated slip. 

Weekly  
 

All turned in 
PAWSitive 

names will be 
turned into the 

Assistant 
Principal. 

Teachers send 
names of 

students via slip 
and send the 

slip to the 
Assistant 
Principal. 

Teacher 
nominates 
students. 

 
Student names 
are announced 

over the 
intercom and a 
picture will be 

taken. 

Two students by 
grade/class. 

To provide 
public 

recognition of 
two students 

per class/grade 
level using 

variable 
reinforcement. 

Long-term 
Universal 

Celebrations  
School-wide target 

met 

KUDOS 
Recognition 

Assembly 

PBIS team 
designs and 
develops the 
awards to be 
distributed at 
the assembly. 

Quarterly Various 
locations 

throughout the 
building or 

playground/ 
wellness 
locations 

-Primary and 
intermediate 
separation: 

 
Teachers will 

use a class 
matrix to 

monitor number 
of PAWS tickets 

redeemed by 
each student. 

ALL students 
who have 

earned 25 PAWS 
tickets 

throughout the 
quarter 

To celebrate the 
efforts of the 
students that 
demonstrate 

PAWS behavior 
on a regular 

basis 
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Klondike Lane Elementary 
Think Sheet 

 
Teacher Name: _____________ Student Name: ______________ Date: ________ 

 

I chose to not: 

o Be Polite 

o Be Always Responsible 

o Work for Success 

o Be Safe 
 

1. My description of what happened is… 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

2. My behavior was a problem because… 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

3. Next time, I will choose to… 
______________________________________________________________ 
______________________________________________________________ 
______________________________________________________________ 
 
4. What should be the consequence if I choose to make a poor choice again? 
______________________________________________________________ 
______________________________________________________________ 
______________________________________________________________ 
 
Student Signature________________   Parent Signature ________________  
 
Teacher Signature________________________________________________ 
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Klondike Lane Elementary 
Think Sheet 

 
Teacher Name: _____________ Student Name: ______________ Date: ________ 

 

I chose to not: 

o Be Polite 

o Be Always Responsible 

o Work for Success 

o Be Safe 

 
What happened?  
 
 
 
 
 
 
 
 
 
 
What will I do  
differently next  
time?  
 
 
 
 
 
 
 
 
 
Student Signature________________   Parent Signature ________________  
 
Teacher Signature________________________________________________ 
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Resources 
 

Student Response Team (SRT) Leveled Behaviors and Corrections 
 

Teacher Managed 
 
Level I behaviors are minor rule violations that will result in an immediate verbal 
correction with a possible resolution.  
 
Running in the building Disruptive transition 
Unsafe/Rough play Play fighting/horseplay 
Spitting Non-directed profanity 
Electronic equipment at school Out of assigned area 
Unexcused tardy Chewing gum 
Failure to follow rules Put-downs 
Classroom disruption Inappropriate displays of affection 
Uncooperative behavior Failure to complete class work or 

homework 
 

******************************************** 

Teacher Managed Responses 
 
Students who engage in Level I behaviors will be asked to identify inappropriate 
behavior and describe the appropriate replacement behavior.  Students may 
receive a mild correction delivered by the teacher or staff member designed to 
discourage the inappropriate behavior from occurring in the future.  Corrections 
for Level I behaviors may include but are not limited to: 
 
 
Teach replacement behaviors 

Affirmations for appropriate behavior 

Verbal correction Loss of privileges 
Cool-down Making wrongs right 
Apology Detention 

 
(Level I behaviors are extinguished using each teacher’s own Daily Classroom 
Management System:  Teaching replacement behaviors, planned ignoring, 
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affirmations for positive behaviors, changed seating, cool-down, righting their 
wrongs, etc.) 
 

Teacher Managed/Office Managed Behaviors 
 
Level II behaviors are more serious in nature.  Level II behaviors will result in an 
immediate verbal correction, a logical intervention, or a written Behavior Referral 
on Infinite Campus that needs to be signed by and shared with the student’s 
parent, and kept on file by the teacher.  
  
Recurring Level I Behavior 
Defiance 
Disrespect 
Disruption 
Non-Compliance  

Lying/Cheating 
Inappropriate Language 
Physical Contact/Aggression 
Transition Tardy  
Other 

  Bullying 
 

*********************************************** 

Teacher Managed/Office Managed Responses 
 
Students who engage in Level II behaviors will be asked to fill out a “Reflection 
Sheet” to identify the inappropriate behavior, describe the appropriate 
replacement behavior, describe what he/she will do next time in a similar 
situation, and describe how their actions affect others. The incident will be 
documented using a Behavior Referral on Infinite Campus, which will be signed by 
the parent and filed.  Consequences for Level II behaviors may include but are not 
limited to: 
 
Teaching replacement behaviors Separation from students                             
Reflection sheet Apology 
Verbal correction Loss of access to items 
Loss of privileges Loss of privileges 
Warning Behavior contract 
Problem solving Other 
Conflict resolution  
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Office Managed Behaviors 
 
Serious fighting, harassment, and verbal abuse violate the respect, dignity, well-
being, and safety of another person.  These behaviors will not be tolerated and 
will result in an immediate SRT call.  Level III behaviors may be corrected using a 
variety of logical responses or may result in suspension. 
 
Recurring Level II behavior  
Stealing/Forgery Disrobing 
Property Damage/Vandalism Verbal abuse/directed profanity 
Disruption Fighting/Physical Aggression 
Harassment Insubordination/Defiance/Disrespect 
Sexual harassment Use/Possession of weapons 
Bullying Use/Possession of illegal substance 
  

 
********************************************** 

 

Office Managed Responses 
 
Students who engage in Level III behaviors will immediately have an SRT called. 
The SRT responders/administrators will determine the corrective action. The 
teacher completes a Behavior Referral on Infinite Campus.  After consulting with 
the parents and appropriate school personnel, school administrators will issue 
appropriate behavior responses and facilitate interventions/corrective actions 
designed to assist the student improve his/her school behavior. 
 
Specially designed interventions Parent conference 
Reflection Sheets Check-in/check out 
Verbal correction Visit to PAC 
Loss of privileges In-School Suspension 
Righting their wrongs 
Behavior contract 

PASS (Positive Alternative to 
Suspension) 

Apology Out of School Suspension 
Detention Call for Area SRT Support 
 Enlisting the support of mental health 

personnel 
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Quick Facts for Understanding Child Trauma 
 

“One out of every four children attending school has been exposed to a 
traumatic event that can affect learning and behavior.” 

National Child Traumatic Stress Network 
 
What is trauma? 
Trauma is an experience that threatens an individual’s life and/or sense of safety. 
 
What are the types of trauma? 

 Acute trauma is a single traumatic event that is limited in time such as car 

accidents, house fires, and tornadoes.  

 Chronic trauma refers to multiple and varied incidences of violence and 

threats, usually longer in duration.  

 Complex trauma involves exposure to chronic trauma and the immediate 

and long-term impact of such exposure.  

 

Traumatic events include abuse, neglect, abandonment, death, life threatening 
illnesses, domestic violence, automobile accidents, natural disasters, bullying, 
community violence, incarceration, terrorism, and chronically chaotic 
environments. 
What are the warning signs that a student may be traumatized? 
 

Warning Signs that a student is experiencing trauma : anxiety about the safety of 

self or others, decreased attention and concentration, increased activity level, 

change in academic performance, irritability, angry outbursts and aggression, 

withdrawal from others and activities, absenteeism, increased physical 

complaints, over or under reaction to sounds, touch, sudden movements, re-

experiencing trauma, avoidance behaviors, emotional numbing, substance abuse. 

What can school staff do to help a student who has been traumatized? 

 Maintain usual routines and structure to communicate a message of safety. 

 Communicate choices and options with the student to provide a sense of 

control. 

 Increase the level of support and encouragement given to the student. 

 Provide unconditional positive regard for the student. 
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 Maintain high expectations and clear, firm limits for inappropriate 

behavior. 

 Utilize logical consequences for inappropriate behavior.  

 Provide a safe place for the student to talk about the traumatic event, and 

give simple and realistic answers to any questions about traumatic events. 

 Be aware of environmental cues that may cause an adverse reaction for the 

student. 

 Warn the student if you will be doing something out of the ordinary or 

routine (turning off lights, loud noises). 

 Acknowledge and model appropriate boundaries. 

 Anticipate difficult times and provide additional support. 

 Be aware that traumatic events can affect any person, family, or group of 

people. 

 Provide guided opportunities for helpful participation. 

 Understand that the student may cope by re-enacting the trauma through 

play or interactions with others. 

 Teach self-calming skills. 

 Teach assertiveness skills and non-violent communication. 

 Practice and expand the student’s vocabulary of feelings. 

 If reactions are severe, last for a long period of time, or interfere with 

student’s functioning, provide community mental health professional 

referrals. 

 Collaborate with student’s parent/legal guardian to address concerns and 

school problems. 

 If you suspect or know of abuse, you must report to Child Protective 

Services at (502) 595-4550. 

Multi-Tiered System of Support(s) 
Jefferson County Public School Link to MTSS and Resources 
http://www.jefferson.kyschools.us/Departments/Gheens/RtI.html 

 Reading 

 Writing 

 Math 
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 Behavior 

 General 

 MTSS Guidebook 

 MTSS RTI PD Package 

 Intervention Planning and Progress Monitoring Tools 

 

Professional Growth and Evaluation System Connections 
 

 

 


